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International week Haute Ecole Leonardo de Vinci (virtual week) 

Workshop Tuesday 2 March 

Subject: applied and pedagogical research (Thomas More Mechelen) 

Practical:  

On Monday we provide all participants with the information so that they can read it before 

the workshop starts. There are 2 possible angles of approach. Each participant chooses one 

to work on as a group.   

We start the workshop together and then divide into groups around the different topics. 

INTRO: general background 

Europe is facing challenges like cultural complex diversity in classrooms, early school leaving 

and disadvantage backgrounds. Quality ECEC can be a bridge to tackle these challenges. 

Recent EU reports set out the evidence that quality inclusive ECEC provision is essential for 

all children to develop their potential and lifelong learning competencies that will ensure 

their successful participation in school and adult life. Not only children’s presence in ECEC is 

crucial but also their level and quality of active participation and engagement in the social 

and learning activities of early childhood inclusive provision. We want to investigate the 

possibilities to use the outdoors as a way to deal with those challenges.  

During the past decades children’s play in western societies has shown a dramatic change. 

Within 2 generations opportunities for children to play outdoor decreased significantly. The 

loss of outdoor play spaces is one aspect of the interplay between social, cultural, 

technological, economic and pedagogical factors that introduces a complex set of 

opportunities and losses.  

Researchers argue on the one hand that these factors have led to “a new type of childhood" 

in which children spend less time than ever before outdoors and that children’s play 

increasingly seems to be supervised by adults. On the other hand there is much evidence 

supporting contact with the outdoors provides a wide variety of benefits, That range from 

health and well-being, to a wide range of learning opportunities and the ability to develop a 

critical, caring and sustainable relation with the environment and society. Research shows 

that a sense of connection with and responsibility for the outdoor environment will lead to 

more active citizenship.       

Studies show that professionals in ECEC recognize the value of the outdoors as essential in 

the learning and development of young children, such as freedom and fun, ownership and 

autonomy, authenticity, love of a rich sensory environment and physicality. A NERC report 

shows that lack of confidence of ECEC professionals in going outside is one of the greatest 

barriers to overcome in outdoor education, leading to less time outdoors and professionals 

that are not able to interact and support children’s play during time outdoors.  
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We would like to offer you two perspectives. Each of these perspectives (practice-based 

research, literature study, ...) we want to present as a good practice example rather than as 

an example of a good practice. 

 

VIEWPOINT 1 | PLAY & RISK  

A report shows that lack of confidence of ECEC professionals in going outside is one of the greatest 

barriers to overcome in outdoor education, leading to less time outdoors and professionals that are 

not able to interact and support children’s play during time outdoor. 

The starting point is the Riscki project from Flanders, which draws on several international sources. 

(http://riscki.ucll.be --> only a Dutch version) 

We selected some fragments from the research and other sources writing on the same subject and 

share them with you as a starting point for discussion, exchange and debate.  

What you read has been written from a certain context and from a certain predetermined goal. 

STEP 1: reading the fragments, insights from the study (in advance – individual) 

Context:   

Our society is becoming increasingly protective of our children. Romping around freely outside, 

climbing in a tree, letting yourself go in a romp... are becoming rare activities. Because of this, we 

miss a lot of opportunities to teach children how to deal with risk; we give them few chances to 

become risk-competent.   

Goal: 

working on risk competence. We are working on developing risk competence in children  

• so that they gain more sensory-motor experiences and can better assess risks  

• based on the assumption that strengthening risk competence will reduce the number of 

accidents and strengthen self-image and self-responsibility (see sources 1, 2 and 3) 

 
For info: Definition of risk competence  

Risky competence is the competence to see the possibilities in a risky situation and to make the 

trade-offs: - to participate in it at the highest level, - to transform it to a more acceptable situation 

(including stopping participation), or - not to participate at all, based on a realistic assessment of 

one's own experiences and capabilities and a realistic risk assessment of the situation.  

This definition is broadly applicable. It applies both to an adult and to a child in a game situation. In 

this research we focus on risky situations with a physical risk. Situations with e.g. an economic or an 

emotional risk are not covered. 

If you do not understand the definition, an example may help  

http://riscki.ucll.be/
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Example adult:  

risky situation = going from a snowy driveway onto a roadway  

options = drive carefully down the driveway, pump the brakes (boundary breaking participation) or put on 

snow chains (transform situation into an acceptable situation) or don't drive (don't participate)  

What is my experience/capacity = I drive regularly in the snow and I have winter tyres. I feel in control of my 

car in the snow. I feel safe enough to drive carefully and pump the brakes when pulling out of the driveway. I 

don't feel the need to put snow chains on. 

example play situation child:  

risky game situation = I have to ride my step down the driveway to be able to step on the pavement.  

possibilities = I zig zag so I can control my speed (pushing the limits), I ride through the grass so I slow down 

(transformation to an acceptable situation) or I take my step by the hand and walk (I don't take part in the 

situation)  

What is my experience/capacity = I have only just got my step and I have already fallen twice on the pavement. 

I don't feel like I have enough control of my step to ride it down the driveway. So I take my step by the hand 

and I go on foot. 

Most children are risk-takers  

Seeking out risks and pushing them to their limits is part of a child's natural development. This 

makes most children risk-takers. Ellen Beate Sandseter states that children evaluate risk and find 

appropriate ways to reduce risk when necessary. (EBH Sandseter 2009) (source 4)  

However, there are children who, because of past experiences, personality traits, educational 

situations, self-confidence or poor assessment of their own motor skills, are not sufficiently risk-

competent. They will not properly assess themselves or the real situation. As a result, they become 

overly courageous or fearful.  

The overly protective attitude of society (parents, schools, etc.) enlarges the group of less risky 

children because they do not get enough opportunities to develop their risky skills. 

 

Riscki research --> what are important things to consider if you want to give children opportunities 
to become risk-competent?  

1) A shared vision of the schoolteam  

Possible reflection questions to come to a shared vision:   

What is the school's attitude to children dealing with risk?   

• What is our position on the idea of the 'right to bruises': letting children experiment, gain 

experience in risky situations?  

• What do we understand by 'acceptable risk'? What is possible, what is not possible? What is 

an acceptable risk for us?  

• Why do we think this is important?  

Where do we put the emphasis in our school?  
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How do we fulfil our mission as a school?    

• How important do we think space for exploration is within their development and 

education?  

• How do we place this within the obligation to create a safe learning and living environment 

for the pupils?  

Is the vision supported by the school team?  

• Is there sufficient support for the vision on how to implement risk competence in school 

operations?  

• Is this vision supported by the prevention advisor?  

• What possibilities do teachers see for implementing this vision in their daily work (e.g. by 

organising adventure games in the classroom or at school)? 

 

For info: Definition an acceptable risk?  

The Play Safety Forum (2002) (5) makes a difference between acceptable and unacceptable risks for 

children. Acceptable risks are profits and are seen as risks by the child itself. Unacceptable risks are 

risks that children are not yet able to assess. The individual is important here.  Children are therefore 

well able to assess physical and social risks around them (Gleave 2008) (6). By providing 

opportunities for children to manage their own risk in a controlled environment they can learn 

important, essential skills needed for adulthood and gain the experience needed to deal with the 

unpredictable nature of the world (Gill 2007) (7)  

Acceptable risks include those where an injury only requires first aid at school. This means that it 

does not give rise to injuries requiring medical attention. 

 

2) Setting up targeted activities in various contexts, integrating adventure activities into 

the offer.  Strengthening pedagogical and didactical competences of teachers and schools.   

Risky play occurs mainly outdoors in free adventurous physical activities. It involves letting go of 

control and overcoming fear in situations of great height, great speed, play with dangerous 

equipment, play close to dangerous elements, frolic and hide-and-seek. (Sandseter, 2007) Sandseter 

therefore distinguishes 6 categories of risky or adventurous play in young children. 

Playing at heights: Children climb trees, towers, fences, rocks, low roofs,... jump down from stable 

surfaces such as rocks, solid branches,... and unstable surfaces such as a moving swing or thinner 

and less solid branches. Children also balance on stone walls, fences, playground equipment and 

fallen branches. Hanging, swinging and dangling from great heights are also very popular.   

Playing with speed: Rocking is very popular here. The children look for risk in different ways: always 

higher, two on a swing, turning the swing around and then off, standing on the swing, making two 

swings collide. Sledging in different ways is also risky play: sledding on their seat, on their back, on 

their stomach, with several at a time. Cycling, running down the mountain uncontrollably and 

skating also fall into this category.   
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Playing with dangerous objects : This includes using knives, hammers and nails, bows and arrows, 

axes and saws as well as ropes.   

Playing in the vicinity of dangerous elements: This includes playing near steep rock faces and cliffs 

as well as deep water or the sea or near fire.   

Pulling and pushing games (frolics): including wrestling on the ground, playing 'fight' by hitting and 

throwing things at other children, slashing with sticks or other objects, within a thin line between 

real fighting and play. This play is part of role play (king, knight, superhero)   

Game in which children can get lost or disappear: this allows the children to explore. 

  

3) Teachers and school boards should be able to understand the liability aspects related to 

their school and/or educational mission.  

Someone is liable when the injured party proves the fault of the person addressed. The injured party 

must also prove the damage he suffered and that the damage was caused by the fault. 

The proof of a "fault" requires the demonstration of: 

- a wrongful act (violation of a legal rule or failure to comply with a general standard of care) 

- culpability of the perpetrator. 

  

4) Support in the provision of proper school insurance (accident and liability insurance). 

 

STEP 2: Discussion, consultation, unravelling, research, comparison, discussion,... in group 

(breakout rooms) 

Possible questions for inspiration: 

Do you see findings that confirm that our society is becoming increasingly protective of our children 

or rather not?  

Is "becoming risk-competent an issue in your country?  

How do teachers in your country feel about organising and supervising risky activities? 

Do you have a vision of acceptable risks? Is there a general approach? Or does it vary from school to 

school?   

Do you recognize the issue of a proper school insurance? 

Or more in general: What is your personal opinion? How does your country view this? What are 

inspiring examples for you? What are you proud of? Where are the opportunities for growth? … 
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STEP 3: Reflection: What is interesting for your environment and context? What are you 

taking with you?  

Metaphor of the boarding card: You get on a plane and you take it with you:  

What gets a place in the cockpit and is very important to you?  

What do you put in the baggage compartment ..... because...  

You have to make choices about what to take with you.... What is there no room for in your plane?  

What keynotes do you announce to all passengers to ensure they have a pleasant flight? 

References : 

1. Vetter M, Kuhnen, U., Lensing-Conrady R (2008) RisKids, Wie psychomotorik hilft, Risiken zu 

meistern, Dortmund, Borgmann. 

2. www.socialpedagogy.co.uk (21-07-09) Gabriel Eichsteller & Sylvia Holthoff, ThemPra Social 
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3. Ungar M. (07-08 (winter)), CEA publications, Too safe schools, too safe families, denying children 

the risk-taking advantage p. 6-10 
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VIEWPOINT 2 | Technology & outdoor learning  

How is technology addressed within this project? 

- WP 12: online module 

- WP 5: app 

- WP 9: go pro 

- WP 4: online platform 

Content from article: 

"Going outside": discussing the connection between pedagogical practices with 

digital tools and outdoor education in early childhood  education.  

Maria P. Figueiredo, Cristina Azevedo Gomes, Nelson A. F. Gonçalves 

 

STEP 1: reading the fragments, insights from the study  

General:  

Technology plays an important role in children's lives and education.  

Within this research work, ways to connect technology with outdoor learning are explored.  

Within this research there are several principles that are central namely.  

Based on Bolstad [1] and Shah and Godiyal [2], following key arguments for integrating ICT into 
children's education (3-10 years) can be identified. 

 

Strengthening child participation.  

The first recognizes the pervasive quality of ICT in children's lives. For example, children's early literacy and 
play experiences are increasingly shaped by electronic media But this presence thus has an effect on the 
people (family members, caregivers and teachers) and environment (physical and social) that surround 

young children. This also translates into expectations and opportunities fused into a culture of ICT use.   

Children's experiences in playing and learning with technologies can contribute to their learning. Research 
on media and technology has emphasized the importance about how children learn and experience playful 
positive experiences with social meaning. 

 

Here, constructionism emphasizes the role of social interaction and context. This can be enhanced when 
children begin to use technology in hands-on activities. When children are engaged in authentic tasks, they 
create meaningful connections to the real world.  

   

Authentic learning activities typically focus on the real world, complex problems and their solutions. 
Authentic learning engages all the senses, they are real tasks or simulated tasks that allow the learner to 
interact directly with the real world.  

When children use ICT as a means to build their knowledge in a paradigm of multiple representations 
involving not only text but also different media genres, they contribute to critical thinking.  
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Multiple representations and multiple languages can be explored using ICT to accommodate different 
learning styles. This is a necessary ingredient to promote inclusive education.  

Children today live in a communication-rich environment. Digital tools serve as a transformational tool in 

expressing ourselves and support a type of communication that is open source. 

 

Promoting critical citizenship  

The second idea stems from the first: if children are born into a technologically charged society - culturally 

and practically - and the mission of educational institutions is to empower them and help them become 

competent and active participants in their environment, the development of technological literacy must 

be part of that mission. Related to this idea, studies [5] point to the need to ensure equal access to the 

opportunities that ICTs provide for future citizens. Access refers both to contact with hardware and 

software and to learning how to use them, but also to access to the culture and opportunity for 

participation associated with (and transformed by) technology [6,7].   

A next idea gathers the contributions that technology makes to learning and teaching in early childhood 

education, enhancing many aspects of practice, including children's learning and play experiences, 

professional learning and practitioner development, and relationships and communication among schools, 

parents, and others. The support for the development and integration of ICT into educational policy, 
curriculum and practice is not exclusive to the early years, as there is global support and interest across 

the education sector.   

Our background on the use of information and communication technologies in early childhood and primary 

education is based on Papert's perspective of children who control technology in self-directed and socially 
relevant ways, as mind-melds .   

The vision of children as sharing a "participatory culture" , as the new thespians of a "collective 

intelligence" , requires teachers and educators to make critical decisions regarding technology. In 

devising such critical perspectives, the experience and voice of children are considered essential    

Critical citizenship in this paper is related to access to tools, access to culture; One defines free software as 

ICT tools distributed where the user has the freedom to run, use, change and improve the software.  

A closely related concept is Free Culture which deals with the restrictions imposed by copyright laws.   

Free art and free culture is vital to a free society!  

Both concepts share a critical attitude toward control and dependency that comes from the notion of 

intellectual propriety in the digital world. For Lessig, today's culture is a culture of consent, a culture in 

which creators may create only with the permission of the powerful,....   

 

Technology and outdoor learning  

Over the past two decades, various authors and studies in favor of outdoor education have made 

arguments for a more widespread use of the outdoors in education, particularly in preschool and 
elementary schools. These arguments range from the importance of environmental learning, which is 

closely linked to the outdoors, to the specific learning that comes from being in nature, to the contributions 

that the outdoors can make to all areas of learning by promoting real world experiences and contributing 
to children's well-being.   

In Portugal, outdoor activities and environmental learning are more emphasized in the early childhood 

curriculum, although not with the same vigor as in northern European countries. For example, the outdoor 

approach in the Swedish preschool education tradition can be understood as having different goals, with 
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opportunities for different types of meaning-making when children interact with nature. Based on previous 

research and steering documents, three characteristic grounds for outdoor activities can be found: (1) 

personal development and well-being; (2) caring for nature; and (3) creating knowledge about natural 

phenomena and processes.   

In Scandinavian countries and other countries in continental Europe, nature nurseries are an established 

form of child care. The authors connect this to the consideration that nature offers qualities that nurture 

human development, which is not new but has gained increasing recognition. The particular contributions 

of nature to childhood in particular have been explored by several authors.   

Nature and outdoors are not monolithic concepts. The interpretation of nature itself is cultural. For 

example, the notion of risk-taking greatly influences the opportunities that teachers provide to children. 

Similarly, the disconnect, sometimes even the contradiction, between outdoor education and ICT is a 

matter of culture and educational thinking that can (and should) be challenged. Stephenson already 

challenged the idea that the outdoors is the setting for active physical play, creating a more fluid 
connection between indoors and outdoors through sustained access to the outdoors and indoors 

simultaneously, and providing a range of varied learning experiences in both contexts.   

An approach to ICT that sees it as cross-curricular, that promotes children's participation and multiple 

languages, and that is based on multisensory information can find relevant relationships with nature and 

the outdoors.   

 

STEP 2: Discussion, consultation, unravelling, research, comparison, discussion,... in group 

(breakout rooms) 

Thesis 1: Does technology contribute to enhancing child participation? 
Thesis 2: Does technology contribute to promoting critical citizenship? 
Thesis 3: Because technology apps are also protected by copyrights and not all are open source is 
accessibility destined for a subset of children and not all children? This is contradictory to the idea of 
inclusion. 
Thesis 4: Technology and outdoor learning are inextricably integrated with each other? 
 
What is your personal opinion? 
How does your country view this? 
What are some inspiring examples for you. What are you proud of? 
Where are the opportunities for growth? 
 

STEP 3: Reflection: What is interesting for your environment and context? What are you 

taking with you?  

Metaphor of the boarding card: You get on a plane and you take it with you:  

What gets a place in the cockpit and is very important to you?  

What do you put in the baggage compartment ..... because...  

You have to make choices about what to take with you.... What is there no room for in your plane?  

What keynotes do you announce to all passengers to ensure they have a pleasant flight? 

 


